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The English curriculum, at Reffley Academy, has been planned as follows:  
  

• A broad range of vocabulary is modelled and explicitly taught.  

• Children’s spoken language is corrected when it is not grammatically correct.  

• Children are taught to read quickly using a phonetic approach so that they can access books.  

• We focus on reading for pleasure: teaching the children the way to read and the value of it for their own entertainment.  

• An exposure to a range of texts that are discussed and analysed to give children a bank of ideas and vocabulary for them to draw 
upon.  

• Focus on a wide range of writing genres to ensure children can write for a range of purposes.   

• Spelling, grammar, handwriting and punctuation are taught discreetly and embedded so they can be applied correctly to formal / 
informal writing across the curriculum.  
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Intent - Reading Implementation  Impact  

The intention of the reading 
curriculum is to ensure all children:  

• Have a broad and rich 
vocabulary.  

• Are able to read as quickly as 
possible.  

• Are fluent readers  

• Have a love of books and 
reading.   

• Have age appropriate reading 
skills to be able to access the 
curriculum.   

• Understand the structure of 
writing – stories, reports etc.  

• Are able to use reading to acquire 
knowledge.  

• Have exposure and appreciation 
to a wide and rich literary 
heritage.  

Implementation:  

• Reading is promoted in each year group through a class book area.   

• Reading is taught in the following ways: -  
Phonics – a daily phonics session takes place in Reception and KS1 – typically lasting 20 minutes. In 
nursery phase 1 is taught.  
Phonics skills are reinforced throughout the day through all subject areas and continuous 
provision in the early years.    
We use the phonics scheme ‘FFT Success for All Phonics’ from Nursery to Year 2. 
  
Reading skills – In Reception and Year 1 a daily shared reading lesson takes place from our phonics 
scheme ‘Success for All Phonics’ and builds on the phonics skills taught, reading comprehension 
skills, fluency and accuracy.  
From Year 2 to Year 6 a daily reading lesson takes place using Ready Steady Read. Equal weighting 
is placed on fiction, non-fiction and poetry. This focuses on developing reading strategies.  
  
Early reading  
EYFS – children are heard to read daily in shared reading. They are assessed individually fornightly 
through reading with them to check they are in the correct place.  
KS1 – all children read to a teacher weekly. Additional reads take place with an adult to increase 
reading practice where possible. Intervention groups are in place for any children not reading 
regularly at home, these take place three times per week.  Children have their own levelled 
reading book, pitched at their reading ability. Benchmarking takes place to ensure books are at 
the correct level. Children take their reading book home and are taught to change them 
independently.   
KS2 – children continue with banded books until they are confident to access free reading books 
from the library. Children read daily during guided reading sessions.  

  
Guided reading - is taught daily across the academy, from Reception. EYFS and Year 1 use FFT 
reading scheme. From Year 2, Ready Steady Read is used for daily lessons. This focuses on 
developing reading skills, vocabulary and fluency.  
 
Reading for pleasure – a daily story session takes place using a text selected by the class and 
teacher from a year group range. There are daily opportunities for children to read independently 
and access the class book corner. Each year group has one session each week to use the school 
library. This is where they can choose a book to take home and enjoy and then bring back and 
change the following week.  

Know more   

• Teachers use age appropriate resources – texts taken from 
Ready Steady Read.  

• Reading strategies are taught and children use these skills to 
read.   

• Pre and post teaching groups are used for pupils who struggle 
to retain age appropriate content.  

• Working walls showcase worked examples so that children can 
refer to them in their independent work.  

• Relevant vocabulary is explicitly taught.  

• Progression maps are used to ensure children are taught the 
right things, at the right time.   

• End of term assessments are used to ascertain what children 
know and inform next steps/groupings.   

• Early years and key stage one carry out phonics assessments 
each term. 

• Key stage two use the ‘Success for All Phonics’ intervention 
programme to support those not at age related. 

• Children’s individual reading is assessed and books changed to 
reflect current ability.   

Do more   

• Reading skills are explicitly taught and children are expected to 
apply their knowledge.   

• Lessons incorporate challenge to give children the opportunity 
to practice/use the skills they have been taught.  

• There is a specific focus on Inference and vocabulary. 

• Test papers are analysed to ascertain gaps in children’s 
knowledge, intervention is delivered to address these gaps.  

Remember more  

• Story sessions and independent reading gives children the 
opportunity to practice what they have been taught.   

• Children are taught to use the working wall and reading displays 
to jog their memory when they are stuck.  

• Reading is an integral part of the day – there are lots of 
opportunities to read. Activities that take place frequently are 
more likely to be remembered.   

• End of Key Stage assessments are used to inform what children 
have remembered from their learning across the key stage.  
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Intent - Writing Implementation  Impact  

The intention of the writing 
curriculum is to ensure all 
children:  

• Have a broad and rich 
vocabulary.  

• Become fluent and competent 
writers.  

• To use writing to communicate 
effectively  

• To write for a sustained period 
of time.  

• To have an age appropriate 
understanding and useage of 
English grammar.  

Implementation:  

• In order to raise the profile of writing, equal teaching time has been allocated to 
reading, writing and maths.   

• Writing is promoted in each year group through a writing wall.   

• Writing is taught in the following ways: -  
 
Early writing - in the early years there is an emphasis on purposeful symbols, 
progressing onto letters as symbols, segmenting to create words and then build 
sentences. Mark marking in every form is encouraged. There is an emphasis on 
developing gross and fine motor skills in a variety of planned ways to support with 
writing. In reception, children are encouraged to write for purpose at every opportunity 
– this includes self-registration and name writing as an example.    
 
Writing skills - the skills of writing are taught in line with the requirements of the 
National Curriculum for each year group and are made of: context for writing, planning 
for writing, drafting writing, editing writing and performing writing.  
Writing is assessed using an ‘end of unit task’. Teachers assess this writing, using the 
outcomes to personalise next steps and any support/challenge groups.   
 
Writing for a sustained period  
Being able to write for a sustained period is important:  

• Teachers use ongoing tasks as evidence of sustained writing in a range of 
curriculum areas.  

• In KS1, children are given the opportunity to write for 20 minutes each day. In KS2 
it is for 40 minutes every day.  

• Monitoring and moderation takes place in year groups, key stage teams and whole 
school to ensure progression across the year groups. In Year 2 and 6 moderation is 
taken place across all schools in the trust.  

 
Guided writing - provides opportunities to observe and teach writing intensively, using 
a framework of:  

• engagement in a linguistic and information rich activity (TA intervention)  

• discussion of strategic learning behaviours and skills  

• directed adult (teacher/ TA) support for a child or small group  

• independent writing.  

Know more   

• Planning using literacy shed and literacy resources ensures that 
all children are taught age related content.  

• Work is differentiated so that children can access the concept at 
their ability.  

• Knowledge organisers are used for each unit of work to highlight 
key vocabulary, spellings and what the children will know by the 
end of the unit.  

• Resources readily available to support writing – dictionaries, 
thesaurus, spelling word mats, phonics sound mats, common 
word spelling mats, displays that highlight key spellings.  

• Promote ‘ambitious’ vocabulary - When children find ambitious 
vocabulary throughout the day (this could be during whole class 
reading, guided reading or project) this word is then displayed 
on our ‘vocabulary walls’ and can be used for future reference.  

• Working walls showcase worked examples so that children can 
refer to them in their independent work.  

• Relevant vocabulary is explicitly taught and spellings put on the 
working walls as well as knowledge organisers. 

• Children are able to show case what they know in their ‘end of 
unit writing task’.   

Do more   

• Within every lesson, there is an activity that gives children the 
opportunity to practice/use their acquired skills.  

• Children are practicing writing each day – 20 minutes a day for 
KS1 children and 40 minutes a day for KS2.  

Remember more  

• Editing and peer assessment gives children time to relook at and 
improve their work.   

• Re-teaching of key concepts/skills takes place to build on what is 
already known.   

• Stem sentences are taught and used to enable children to 
articulate their knowledge.  

• Children are taught to use working walls to jog their memory 
when they are stuck.  

• PIXL and end of key stage tests are used to inform leaders and 
the wider audience what children have remembered from their 
learning across the key stage.  
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Intent - Spelling  Implementation  Impact  

The intention of the spelling 
curriculum is to ensure all 
children:  

• Can spell accurately (in 
line with their age related 
spellings).  

• Can use what they know 
about spelling rules to 
spell unfamiliar words.   

Implementation:  

• Spelling is taught in Year 5 and Year 6 using the ‘No 
nonsense spelling’ programme.  

• Spelling is taught from Early Years to Year 4 using 
the ‘Success for All Phonics’ programme.  

• Spelling is taught explicitly every day in KS1 and 
KS2.  

• Spelling is taught through spelling rules and 
exceptions.   

• Children are taught how to use dictionaries and 
thesauruses to check their independent work. 

• Children collate spellings/vocabulary within their 
own spelling books.    

Know more   

• Children are explicitly taught how to spell relevant vocabulary. 

• Phonics is reinforced to enable pupils to draw upon what they know, to spell words.   
Do more   

• Marking allows children to self-correct and improve.  

• Teachers model correct spelling. 

• Intervention is targeted to address individual weaknesses in spelling.   
Remember more  

• Spelling is reinforced throughout the curriculum.   

• Key words are displayed on working walls to be used as an aide memoire for children.   

• Resources available in all classes to support spelling -   word mats, displays, sound mats 

• All adults take every opportunity to model spelling and strategies to remember i.e. acronyms, rhymes, 
acrostics etc.  

• PIXL and end of key stage tests are used to inform leaders and the wider audience what children have 
remembered from their learning across the key stage.  

  Intent - Handwriting Implementation  Impact  

The intention of the 
handwriting curriculum is to 
ensure all children:  

• Can write fluently and 
quickly with correct letter 
formation.   

• To accurately join 
handwriting 

Implementation:  

• Handwriting is taught using cursive script and 
following a progression document from Year 1 to 
6.Not all children progress through stages at the 
same speed – mastery is encouraged, before 
progressive.   

• Handwriting is taught every day in Reception (after 
baseline is completed) and KS1. It is taught at least 
three times per week in KS2.  

• Correct letter formation is reinforced in all 
curriculum areas.   

• Handwriting sessions incorporate our year group 
statutory spelling words once they are joining 
accurately.  

• Intervention is put in place to develop fine motor 
skills for children who find handwriting difficult such 
as: threading, play dough, tweezers, lock and key 
etc. 

Know more   

• Handwriting is taught by adults modelling correct letter formation and joins.   

• Handwriting is modelled through displays, labels and marking across the learning environment.    

• Handwriting practice is differentiated so that children are working on their next steps.   

• Working walls showcase good handwriting examples to refer to.   
Do more   

• Marking identifies what is needed for improvement.   
• Teachers check handwriting in children’s work across the curriculum and give regular feedback and expectations.  

• Teachers have high expectations of handwriting and when children write neatly for a sustained period of time 
they are awarded a ‘handwriting guru’ (pencil topper). In Year 6 children work towards getting a pen license.   

Remember more  

• Children are taught to use the working wall to jog their memory when they are stuck.  

• All adults take every opportunity to model and correct handwriting.  

• Displays use the same cursive font as our handwriting scheme.  
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Intent – Speaking & Listening  Implementation  Impact  

The intention of the speaking 
and listening curriculum is to 
ensure all children:  

• To develop as confident 
and articulate 
communicators  

• Have grammatically correct 
spoken language.  

• To be effective listeners 
and respond 
appropriately.   

• To be able to confidently 
discuss and debate.    

Implementation:  

• Children are taught speaking and listening techniques in English lessons and across 
the curriculum, as set out in the National Curriculum in the following ways:  
o effective questioning,   
o communicating ideas and thoughts about a question/ task,   
o communicating with others as part of a team,   
o listening for specific information to form a response that is valid,   
o using the appropriate language to specific audiences (formal and informal)  
o developing effective presentation skills.  

• Children are explicitly taught oracy skills through debating, role-playing, drama, 
hot seating etc. Lessons are planned to cover these objectives within every 
sequence of learning.  

• Whilst we respect and value children’s local dialect, we model and correct spoken 
language that is not grammatically correct.   

• Opportunities for oracy activities are planned into all curriculum areas.  

• Children have access to a trained speech and language professional on site to assist 
with early skills development, where teachers have identified additional and 
targeted support is required.  

Know more   

• Planning ensures children are taught age related speaking 
and listening content.  

• Additional support and modelling is given to those children 
who struggle to articulate and/or listen and follow speaking.  

• PSHE/ THRIVE /Restorative approach/ Speech and Language 
are used to support children who require additional skills 
development.   

Do more   
  
Remember more  

• All adults take every opportunity to model how to speak, 
listen and respond appropriately to others.  

• This is reinforced in every curriculum area.  
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English progression of knowledge and skills 

Spoken language 

EYFS • Understand how to listen carefully and why listening is important. 

• Use new vocabulary linked to adult activities and through continuous provision. 

• Can answer who, where, when and ‘how do you know’ questions 

• Children can articulate their ideas and thoughts in complete sentences. 

• Can connect one idea or action to another using a range of connectives (but, because, and). 

• Be able to describe events in some detail using sequencing words (before, then). 

• Be able to think out loud how to work things out.  

• Know some social phrases e.g. “Good morning, how are you?” 

NC Years 
1-6 

Pupils should be taught to:  

• listen and respond appropriately to adults and their peers  

• ask relevant questions to extend their understanding and knowledge  

• use relevant strategies to build their vocabulary 

• articulate and justify answers, arguments and opinions  

• give well-structured descriptions, explanations and narratives for different purposes, including for expressing feelings  

• maintain attention and participate actively in collaborative conversations, staying on topic and initiating and responding to comments  

• use spoken language to develop understanding through speculating, hypothesising, imagining and exploring ideas 

• speak audibly and fluently with an increasing command of Standard English  

• participate in discussions, presentations, performances, role play, improvisations and debates  

• gain, maintain and monitor the interest of the listener(s)  

• consider and evaluate different viewpoints, attending to and building on the contributions of others  

• select and use appropriate registers for effective communication 

 

Reading 

Word reading 

EYFS • Can read individual letters by saying the sounds for them 

• Can blend some sounds into words – be able to read short words made up of known letter– sound correspondences (h-a-t > hat; sh-o-p > shop). 

• Be able to read some letter groups that each represent one sound and say sounds for them (such as ‘th’, ‘sh’, ‘ch’, ‘ee’ ‘or’ ‘igh’) 
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• Can read words containing familiar letter groups: ‘that’, ‘shop’, ‘chin’, ‘feet’, ‘storm’, ‘night’.  

• Can read some longer words made up of letter-sound correspondences they know: ‘rabbit’, ‘himself’, ‘jumping’. 

• Read a few common exception words matched to the school’s phonic programme (such as ‘do’, ‘said’, ‘were’) 

• Read simple phrases and sentences made up of words with known letter–sound correspondences and a few exception words. 

• Re-read books (used in phonics groups) to build up confidence in word reading, fluency, understanding and enjoyment 

Year 1 • Apply phonic knowledge and skills as the route to decode words  

• Respond speedily with the correct sound to graphemes (letters or groups of letters) for all 40+ phonemes, including, where applicable, alternative sounds 
for graphemes  

• Read accurately by blending sounds in unfamiliar words containing GPCs that have been taught  

• Read common exception words, noting unusual correspondences between spelling and sound and where these occur in the word  

• Read words containing taught GPCs and –s, –es, –ing, –ed, –er and –est endings  

• Read other words of more than one syllable that contain taught GPCs  

• Read words with contractions [for example, I’m, I’ll, we’ll], and understand that the apostrophe represents the omitted letter(s)  

• Read aloud accurately books that are consistent with their developing phonic knowledge and that do not require them to use other strategies to work out 
words  

• Re-read these books to build up their fluency and confidence in word reading. 

Year 2 • Continue to apply phonic knowledge and skills as the route to decode words until automatic decoding has become embedded and reading is fluent 

• Read accurately by blending the sounds in words that contain the graphemes taught so far, especially recognising alternative sounds for graphemes 

• Read accurately words of two or more syllables that contain the same graphemes as above  

• Read words containing common suffixes  

• Read further common exception words, noting unusual correspondences between spelling and sound and where these occur in the word  

• Read most words quickly and accurately, without overt sounding and blending, when they have been frequently encountered  

• Read aloud books closely matched to their improving phonic knowledge, sounding out unfamiliar words accurately, automatically and without undue 
hesitation  

• Re-read these books to build up their fluency and confidence in word reading. 

Year 3/4 • Apply growing knowledge of root words, prefixes and suffixes (etymology and morphology) as listed in English Appendix 1, both to read aloud and to 
understand the meaning of new words they meet  

• Read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word 

5/6 • Apply growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud and to 
understand the meaning of new words that they meet. 

Comprehension 
EYFS • Engage in story times 

• Listen to and talk about stories (to build familiarity and understanding) 

• Retell a story - some as exact repetition and some in their own words 

• Be able to use new vocabulary from the story as part of their other learning. 
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• Listen carefully to rhymes and songs, paying attention to how they sound. 

• Learn rhymes, poems and songs (e.g., join in with refrains and learn some verses by heart using call and response). 

• Can join in ort predict very regular rhyming patterns.  

• Listen to and talk about selected non-fiction to develop a deep familiarity with new knowledge and vocabulary. 

Year 1 • Listen to and discuss a wide range of poems, stories and non-fiction at a level beyond that at which they can read independently  

• Begin to link what they read or hear read to their own experiences  

• Become very familiar with key stories, fairy stories and traditional tales, retelling them and considering their particular characteristics  

• Recognise and join in with predictable phrases  

• Appreciate rhymes and poems, and to recite some by heart  

• Discuss word meanings, linking new meanings to those already known  

• Understand both the books they can already read accurately and fluently and those they listen to by:  
o drawing on what they already know or on background information and vocabulary provided by the teacher  
o checking that the text makes sense to them as they read and correcting inaccurate reading  
o discussing the significance of the title and events  
o making inferences on the basis of what is being said and done  
o predicting what might happen on the basis of what has been read so far  
o participate in discussion about what is read to them, taking turns and listening to what others say  
o explain clearly their understanding of what is read to them 

Year 2 • Listen to, discus and express views about a wide range of contemporary and classic poetry, stories and non-fiction at a level beyond that at which they can 
read independently  

• Discuss the sequence of events in books and how items of information are related  

• Become increasingly familiar with and retelling a wider range of stories, fairy stories and traditional tales  

• Recognise a range of non-fiction books 

• Recognise simple recurring literary language in stories and poetry  

• Discuss and clarifying the meanings of words, linking new meanings to known vocabulary  

• Discuss their favourite words and phrases  

• Continue to build up a repertoire of poems learnt by heart, appreciating these and reciting some, with appropriate intonation to make the meaning clear 

• Understand both the books that they can already read accurately and fluently and those that they listen to by:  
o draw on what they already know or on background information and vocabulary provided by the teacher  
o check that the text makes sense to them as they read and correcting inaccurate reading  
o make inferences on the basis of what is being said and done  
o answer and asking questions  
o predict what might happen on the basis of what has been read so far  
o participate in discussion about books, poems and other works that are read to them and those that they can read for themselves, taking turns and 

listen to what others say  
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o explain and discuss their understanding of books, poems and other material, both those that they listen to and those that they read for themselves. 
Year 3/4 • Listen to and discuss a wide range of fiction, poetry, plays, non-fiction and reference books or textbooks  

• Read books that are structured in different ways and reading for a range of purposes  

• Use a dictionary to check the meaning of words that they have read  

• Read a wide range of books, including fairy stories, myths and legends, and retelling some of these orally  

• Identify themes and conventions in a wide range of books 

• Prepare poems and play scripts to read aloud and to perform, showing understanding through intonation, tone, volume and action  

• Discuss words and phrases that capture the reader’s interest and imagination  

• Recognise some different forms of poetry [for example, free verse, narrative poetry]  

• Understand what they read, in books they can read independently, by:  
o checking that the text makes sense to them, discussing their understanding and explaining the meaning of words in context  
o asking questions to improve their understanding of a text  
o drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence  
o predicting what might happen from details stated and implied  
o identifying main ideas drawn from more than one paragraph and summarising these  
o identifying how language, structure, and presentation contribute to meaning  
o retrieve and record information from non-fiction  
o participate in discussion about both books that are read to them and those they can read for themselves, taking turns & listening to what others say 

5/6 • Read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference books or textbooks  

• Read books that are structured in different ways and reading for a range of purposes  

• Read a wide range of books, including myths, legends and traditional stories, modern fiction, fiction from our literary heritage, and books from other 
cultures and traditions 

• Recommend books that they have read to their peers, giving reasons for their choices  

• Identify and discuss themes and conventions in and across a wide range of writing  

• Make comparisons within and across books  

• Learn a wider range of poetry by heart  

• Prepare poems and plays to read aloud and to perform, showing understanding through intonation, tone and volume so that the meaning is clear to an 
audience  

• Understand what they read by:  
o check that the book makes sense to them, discussing their understanding and exploring the meaning of words in context  
o ask questions to improve their understanding  
o draw inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence  
o predict what might happen from details stated and implied 
o summarise the main ideas drawn from more than one paragraph, identifying key details that support the main ideas  
o identify how language, structure and presentation contribute to meaning  
o discuss and evaluate how authors use language, including figurative language, considering the impact on the reader  
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o distinguish between statements of fact and opinion  
o retrieve, record and present information from non-fiction  
o participate in discussions about books that are read to them and those they can read for themselves, building on their own and others’ ideas and 

challenging views courteously  
o explain and discuss their understanding of what they have read, including through formal presentations and debates, maintaining a focus on the topic 

and using notes where necessary  
o provide reasoned justifications for their views. 

 

Writing 

Transcription 
EYFS • Spell words by identifying the sounds and then writing the sound with letter/s 

• To be able to touch each finger as they say each sound.  

• Be able to identify the sound that is tricky to spell in exception words such as ‘the’ and ‘said’. 
1 • Spell words containing each of the 40+ phonemes already taught  

• Spell common exception words  

• Spell the days of the week English – key stages 1 and 2 13 Statutory requirements  

• name the letters of the alphabet:  
o in order  
o use letter names to distinguish between alternative spellings of the same sound  

• Add prefixes and suffixes:  
o use the spelling rule for adding –s or –es as the plural marker for nouns and the third person singular marker for verbs  
o use the prefix un–  
o use –ing, –ed, –er and –est where no change is needed in the spelling of root words [for example, helping, helped, helper, eating, quicker, quickest] 

• Apply simple spelling rules and guidance, as listed in English Appendix 1  

• Write from memory simple sentences dictated by the teacher that include words using the GPCs and common exception words taught so far 

2 • Segment spoken words into phonemes and representing these by graphemes, spelling many correctly  

• Learn new ways of spelling phonemes for which one or more spellings are already known, and learn some words with each spelling, including a few 
common homophones  

• Spell common exception words  

• Spell more words with contracted forms  

• Know the possessive apostrophe (singular) [for example, the girl’s book]  

• Distinguish between homophones and near-homophones  

• Add suffixes to spell longer words, including –ment, –ness, –ful, –less, –ly  

• Apply spelling rules and guidance, as listed in English Appendix 1  



11 
 

• Write from memory simple sentences dictated by the teacher that include words using the GPCs, common exception words and punctuation taught so far 

3/4 • Use further prefixes and suffixes and understand how to add them (English Appendix 1)  

• Spell further homophones  

• Spell words that are often misspelt (English Appendix 1)  

• Place the possessive apostrophe accurately in words with regular plurals [for example, girls’, boys’] and in words with irregular plurals [for example, 
children’s]  

• Use the first two or three letters of a word to check its spelling in a dictionary  

• Write from memory simple sentences, dictated by the teacher, that include words and punctuation taught so far. 

5/6 • Use further prefixes and suffixes and understand the guidance for adding them  

• Spell some words with ‘silent’ letters [for example, knight, psalm, solemn]  

• Continue to distinguish between homophones and other words which are often confused  

• Use knowledge of morphology and etymology in spelling and understand that the spelling of some words needs to be learnt specifically, as listed in English 
Appendix 1  

• Use dictionaries to check the spelling and meaning of words  

• Use the first three or four letters of a word to check spelling, meaning or both of these in a dictionary  

• Use a thesaurus. 

Handwriting 

EYFS • Form lower-case and capital letters correctly – focussing on the starting point and direction 

• Encourage an effective pen grip.  

1 • Sit correctly at a table, holding a pencil comfortably and correctly  

• Begin to form lower-case letters in the correct direction, starting and finishing in the right place 

• Form capital letters  

• Form digits 0-9  

• Understand which letters belong to which handwriting ‘families’ (i.e. letters that are formed in similar ways) and to practise these 

2 • Form lower-case letters of the correct size relative to one another  

• Start using some of the diagonal and horizontal strokes needed to join letters and understand which letters, when adjacent to one another, are best left 
unjoined  

• Write capital letters and digits of the correct size, orientation and relationship to one another and to lower case letters  

• Use spacing between words that reflects the size of the letters. 

3/4 • Use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left unjoined  

• Increase the legibility, consistency and quality of their handwriting [for example, by ensuring that the downstrokes of letters are parallel and equidistant; 
that lines of writing are spaced sufficiently so that the ascenders and descenders of letters do not touch] 

5/6 • Write legibly, fluently and with increasing speed by:  
o choosing which shape of a letter to use when given choices and deciding whether or not to join specific letters  
o choosing the writing implement that is best suited for a task. 
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Composition 
EYFS • Write short sentences with words with known sound-letter correspondences using a capital letter and full stop (sentences that contain only the taught 

sound-letter correspondences). 

• Re-read what they have written to check that it makes sense 

1 • Write sentences by: 
o saying out loud what they are going to write about  
o compose a sentence orally before writing it  
o sequence sentences to form short narratives  
o re-reading what they have written to check that it makes sense  
o discuss what they have written with the teacher or other pupils  
o read aloud writing clearly enough to be heard by their peers and the teacher. 

2 • Write narratives about personal experiences and those of others (real and fictional)  

• Write about real events  

• Write poetry  

• Write for different purposes  

• Consider what they are going to write before beginning by:  
o planning or saying out loud what they are going to write about  
o writing down ideas and/or key words, including new vocabulary  
o encapsulating what they want to say, sentence by sentence  

• Make simple additions, revisions and corrections to their own writing by:  
o evaluating their writing with the teacher and other pupils  
o re-reading to check that their writing makes sense and that verbs to indicate time are used correctly and consistently, including verbs in the 

continuous form  
o proof-reading to check for errors in spelling, grammar and punctuation [for example, ends of sentences punctuated correctly]  
o read aloud what they have written with appropriate intonation to make the meaning clear. 

3/4 • Plan writing by:  
o discuss writing similar to that which they are planning to write in order to understand and learn from its structure, vocabulary and grammar  
o discuss and record ideas  

• Draft and write by:  
o compose and rehearse sentences orally (including dialogue), progressively building a varied and rich vocabulary and an increasing range of sentence 

structures (English Appendix 2)  
o organise paragraphs around a theme  
o in narratives, create settings, characters and plot  
o in non-narrative material, use simple organisational devices [for example, headings and sub-headings]  

• Evaluate and edit by:  
o assess the effectiveness of their own and others’ writing and suggesting improvements  
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o propose changes to grammar and vocabulary to improve consistency, including the accurate use of pronouns in sentences  
o proof-read for spelling and punctuation errors  
o read aloud their own writing, to a group or the whole class, using appropriate intonation and controlling the tone and volume so that the meaning is 

clear 

5/6 • Plan writing by:  
o identify the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as models for their own  
o note and developing initial ideas, drawing on reading and research where necessary  
o in writing narratives, consider how authors have developed characters and settings in what pupils have read, listened to or seen performed 

• Draft and write by:  
o select appropriate grammar and vocabulary, understanding how such choices can change and enhance meaning  
o in narratives, describing settings, characters and atmosphere and integrating dialogue to convey character and advance the action  
o précis longer passages  
o use a wide range of devices to build cohesion within and across paragraphs  
o use further organisational and presentational devices to structure text and to guide the reader [for example, headings, bullet points, underlining 

• Evaluate and edit by: 
o assess the effectiveness of their own and others’ writing  
o propose changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning  
o ensure the consistent and correct use of tense throughout a piece of writing  
o ensure correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing 

the appropriate register  
o proof-read for spelling and punctuation errors perform their own compositions, using appropriate intonation, volume, and movement so that 

meaning is clear. 
Vocabulary, grammar and punctuation 

EYFS • Be able to use new vocabulary from the story as part of their other learning. 

• Write short sentences with words with known sound-letter correspondences using a capital letter and full stop (sentences that contain only the taught 
sound-letter correspondences). 

1 • Leave spaces between words  

• Join words and joining clauses using and beginning to punctuate sentences using a capital letter and a full stop, question mark or exclamation mark 

• Use a capital letter for names of people, places, the days of the week, and the personal pronoun ‘I’  

• Know the grammar for year 1 in English Appendix 2  

• Use the grammatical terminology in English Appendix 2 in discussing their writing 

2 • Know how to use both familiar and new punctuation correctly (see English Appendix 2), including full stops, capital letters, exclamation marks, question 
marks, commas for lists and apostrophes for contracted forms and the possessive (singular)  

• Know how to use: 
o sentences with different forms: statement, question, exclamation, command  
o expanded noun phrases to describe and specify [for example, the blue butterfly]  
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o the present and past tenses correctly and consistently including the progressive form  
o subordination (using when, if, that, or because) and co-ordination (using or, and, or but)  
o the grammar for year 2 in English Appendix 2  
o some features of written Standard English  

• Use and understand the grammatical terminology in English Appendix 2 in discussing their writing. 

3/4 • Extend the range of sentences used with more than one clause by using a wider range of conjunctions, including when, if, because, although  

• Use the present perfect form of verbs in contrast to the past tense  

• Choose nouns or pronouns appropriately for clarity and cohesion and to avoid repetition  

• Use conjunctions, adverbs and prepositions to express time and cause  

• Use fronted adverbials 

• Know the grammar for years 3 and 4 in English Appendix 2  

• Indicate grammatical and other features by:  
o using commas after fronted adverbials  
o indicating possession by using the possessive apostrophe with plural nouns  
o using and punctuating direct speech  
o use and understand the grammatical terminology in English Appendix 2 accurately and appropriately when discussing their writing and reading. 

5/6 • Recognise vocabulary and structures that are appropriate for formal speech and writing, including subjunctive forms  

• Use passive verbs to affect the presentation of information in a sentence  

• Use the perfect form of verbs to mark relationships of time and cause  

• Use expanded noun phrases to convey complicated information concisely  

• Use modal verbs or adverbs to indicate degrees of possibility  

• Use relative clauses beginning with who, which, where, when, whose, that or with an implied (i.e. omitted) relative pronoun  

• Know the grammar for years 5 and 6 in English Appendix 2  

• Indicate grammatical and other features by:  
o use commas to clarify meaning or avoid ambiguity in writing  
o use hyphens to avoid ambiguity  
o use brackets, dashes or commas to indicate parenthesis  
o use semi-colons, colons or dashes to mark boundaries between independent clauses 
o use a colon to introduce a list  
o punctuate bullet points consistently  
o use and understand the grammatical terminology in English Appendix 2 accurately and appropriately in discussing their writing and reading. 

 


